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'ABSTRACT
Research generally influences state policy only

indirectly. On.the other hand, research is not utterly without
influence. For example, research findings about 'NOlools and colleges
which have influenced policy. include: the appendices. that accompanied '

"Onjurther Examination," the College Board report on the SAT score
decYine; the Southern Regional Education Board's Task 'Force' on :Higher

Education and the Schools; the Wasttrn Interstate consortium for
Higher Education's comprehensive national statistics on school
populations;. and,the Taylor Murphy Institute's studies tf the high
school courses taken by black students. in Virginia. Beyond these
Specific kinds ofexamples, policy, makers rarely find in the research
literature the kinds of:background, analysis, and advice that support
Sound policy.-If research isto contribute to policy formation,
schools of educationand NJE research labs should make policy studies
a major research discipline; researchers,should monitor the
effectivenesi of new 'curricula that were originall .juStified in
terms'of their,effectivenessv and researchers shbuld'develop
expertise with regard to the effectiveness of higher education.
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The implementat4op o educational poli in'' states is no,
ope thing. We have at leAt fifty' ways to vdrn and finance,
eaucation. Virtually evqry state admits anomalies -- colleges
that predate the system df higher educationvand thus enjoy
special privileges under'their charters; sch6o1 divisions that
have sources of revenue or fiscal disabilities that .reguire-

!
special, legislative treatment; individual legislators, school -

superintendents, senior bureaucrats in budget .or centralieduca-
tion agencies, or other persons,.whose personal influence in
forming and, implementing policy confounds eicecutive anal
legislative game plan alike. For fifty or perhaps hutdreds olt
reasons,"we do not'form or .implement educational policrIn
simple,%coherent .J '41r

This condition is by n9 means bad: :+ In Oanyfre4pects*, it
conforms to plan. No central'poTicy ittecl;aniSm can hope a to \

dominate the individual, sometimes isolateir,,debisionsOf"largely.
, independent local schools boards,aor of more or less,OutoncOfts

college governing Ipodrds andfaculties. Staterac'tion
tively little to do with private) education.',.. Yet priya.te"ancl''z.:

public schools and .colleges'influence;ohe apotherana BaCkers of'
private education infauence.-legislators`and,..goveincrs across the
land. Legilweion that blurs the diStinCt4i.on b&tween st and-
local spans of control :rarely lasts. Virtually all endu

',educational legWation,segregated the responsibilitibs
.centr4, 'agencies from the authority) ot'loca.1 boatds:

eln.this context, sek generally 1.nfluences'policy only
Lyhan Glenny's ArgUtent in 1959' for central Aate,'

coordinatioili or goyernance of publlc higher- education,
probably justifieg.-soffe of the Mpyement of the last twenty- five'

--vyears toward consolidation of,podier in state-wide higher
iorOpoards and agencies, but I knbw no evidence to suggest-that
1:'lenny caused' this movement. Rather, pol;ticai*and administra-
t,ive considerations probably Account for,most'of tht.change.
Bohn Millet's recent analysis ofth7e relations between the
central agencids and the.colleges,suggests "strongly that where we
are is not where ,we thaught we were' headed. Similarly, Michael
Rktten'and other school: effeqtivenessaresearc4ers drew, attention,
in the mid-1970's to'the--heed for school reform, with emphasis on.

?
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the curriculum, but effectiveness researChers have only 'intermit -
tently influencedthelbgislative.an&boara'actions, by which.
reform has begun tebe..implementech., Thevery,considerable' 4
influence of the College 'Board's Educational EQualitylroject and
similar effectiveness -based reform programs notwithstanding,

.

state aeaisionS:comMOny respOnd mode to ifiternal political.
concerns 'than 'to research findings.

- ,

'.54101

Onthe other hand, research 'is not utterly without
inluence. :Perhaps it.will,be consTructive to examine Specific.
situations in which research 'findings abou sdhools.and colleges,.
have influenced policy; and from%theseinStances to generalize '-
about what research can do, what itought(todo,and what it does'
not or cannbt do. I Will focus on :four: the influence of the
4ppendicesthat accompanied On Further Examination, the report of
the College Board's Wirtz Panel'on the.SAT score decline;. the
influence on reforms'incurriCulum an in teachei training ofthe
Southern' Regional Education BgarA's Task Force on Higher
Education and the Schools,; the,influenc0 on planning. for public
colleges of the Western Interatate Consortium for Higher Education'

.

comprehensive national statistics.on schopl populations; and in
my own state, the ,Tayloe'Murp* Institute's studilp of thc high
school courses taken by 41ack,students, with related data on the
impact of theSe programs en students' activities after high
school. :

k

'BeCause the Wirtz Panel's report was'explicitly' a summary....
and analysis of t4 research findings of others,'few researchers
took it seriously- 'Yet copies went to .every qpVernor, to
virtually all significant,legislativesleadel-spand to state
superintendents.and'similar offiCials- ,Many read it. More .than.
a few egan promoting ohahge i,n ,schools betause;:of On Further
.Examina ion's summary of 'prior research....Tiiis,r7portsuggested
that,..the.& pre/declines derived from any causes',,moSt.beyond the
'reach'of'Ublic PoliCy, but.:\OMer'ela ed tosuch.mattersas.which,
students ere taking which courses: yown brief Summary of thee
Wirtz Pa el's findingS'was.publishetl by -SREVand apparently
qircula 0 i'r vario s intestate.meeting.of Vvernors-and
legisla orS.' 'iThisaitle.,paper,.`isseveral years old now., .butt 14
know-frommy mail thatpeople,Still read) it, dnd that several
states have used i.t!asaStiftrting point for their oWn'schOOl

"' reforms.
, .

\ To see why ,the Wirtz' Panel: was able to influence policy Hy,
reproducing others' reqb4r0.findings,. weeneed-to.remeMber'tWo,,
phenomena of the mid=.1-9701 ,First; the tnitial..popular resp9pse'
to disclosure of the SAT,store.deciinewas bitterly hostile tdK
schools. ,This response began in.three articleS:by Jack McCurdy
and .Don Slielchintthe Los Angeles Time4 on AUgust.,
1976, under the general title The Decline of American Education,
Working before the Wirtz Panel'sreport,TMcCurdy'and
.concludedehat dimieished:content'in texts:4nd courses',

curricula, underprepared teaOhers,. and. disorder in.,chools.
we're the rdot,cau,seS.of.the scOredecline. ,Seeing test'Scoregyas



valid indicators af the condition,8f ed ca ori,, they argued for
iadical,"perhaps punitive action to fix. what was wrong. Most
major newspapers republished t1 seties. ArheeTiftles republished
it as a booklet and sent copies to governors,,.. prominent legisla-
tors, college and.university presidents, and others.

4
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,

.

As many will recall, The ;Decline of Aferican Education
provoked fierce discussion ancVmany imitative articles in other ,

papers, and persuaded many leaders that the 'time for radical
reform had come Coming several months4later,'" n Further Exami-

,

'nation acknbwledged,the apparent'validity of so e of the earlidr
analysis, but4emonstrated that the problem was, vastly m9fet,
complex than McCurdy and Speich could know when ey first. wrote.

''Moreover, the Wirtz Panel cautioned,agains-eprecipitous, probably
counter-productive reform, movements, Instead, the Panel.prged
cautious progress in collaboration with' the research community
toward better ways to do in schoolsmwhat School's do.,

Second, the, Appendices to 'On Further'Examination, b. thick-,

collection of the research'on which the WirtzPanel.based tts
tentative findings, brought' effectiveness%reseach to the atten-
tion of the smallnumber of state policy.makeekwho ordered and
read it This,point may seem slight, but it *es a long way
toward explaining why consi&pration of.scirOp.Oiffectiveness has
dominated public policy determinations sinc04177. Educational.
research was largely discredited timetrig-state,VpoliCy makers in the
early 1970's. Some reason's distrust.of,aefective psychaj_ogy as
a force in schools; concern that behavioral. studies generally had.:1 ,

. displaced measures of accomplishment in the thinking in many
chools.of education;' skepticism abput&he validity of the
research advanced in faVor of such, movements as mainstreaming;
the determination that future expenditures, while generally
sustaining .t e1 new edueatlonal'ventures of the late 1960's and

'early 1970's would go more toward guatanteping effectiveness

---"-\ than.toWard hancipg what many governors and legislators, had

come to'seea customer satisfaction of a'kina not compatible'
w4h:,t11e larger,,,social purpbses of public e ucafion. By 1977.4, %.

'Mapt'aeduc'ationgoveenors and'legislat ,I,strusted what they
had been told about schools in. the precedingften years. With
good cause, they blamed,educationalire;earchers for some Of the
problems. On Further,Examinfition's Appendices:told'fhem that
there were other discussion6 in progresS. The Wirtz Panel,
therefore, both damped(the'impulse toward sudden, radical change,
and applied pressure' toward more mod-eate change on4nore empir-

-
,ical bases, !. .

4

'.>

, 'SREB's TaSk Force on H±gher Edndation and the Schools has
13ub;fied two repdits, The Ne2d for Quality in 1981 and Meeting
the Need for Quality in 1983. 'The essential theses in these
reports inclu 'that educati6nal cbangeaught to grow out of.
structured cOl aboratiop'between the colleges and. the schools,
that'ttateacti n ought to include reform of teacher training and
certification ta,make both more academic and less methodological,
andthat,boards alight to' require' a fundamental or core' curriculum

.. .40
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for all students and too avoid coursesthat-addreSS
students' emotional satifaction,' general:knowledgeof the,job-

- 'ffiarket, ortSpecific:knowledge 'of poccuatiOnS that they are,,likeiyH'
_ ,,,

(

,,

'1.''....d;

(. These reports do not specificallyiefleCt either'SREB'Sown_
',research, wilich is cOnsiderable)and imporAnt.in its,own right as
an influence'on plabiic.policy, or research generally:Rather '''

they' set forth the ,Task. Force's recommendations on how SREB . ,'

.'states ought to.deal with commonly acknowledged-probleMS Their
.v. influence on. policy. in the SRFOA st&kes.haSobviciusly been

considerable.. SREB governOrs.haye taken prominent roles n7.

reports' e bedome how-to 'books for governors 'and legis 'tors
virtually phases of educational reform. ?The SREB Ta Force;.A".

a -,

including many from non -SREB States. The' reasons. fOr:thisHimparct,
make an interesting:list: ,S14EB'S oWn. oredibiIityvcredibility,.,
sometwentyr-pluS'yearS of condudting ,researcli,on educational
eftectivAness and offering the Osult.s to gOvernors and 6,

l_egislaOrs in annual trainiftprograMS; the Task Force's own
credibility of the prior-reputations Ofthe,leg,idiators,
school leaders, bo4rd members,' and' 4gadernics on it; andthe
commonsensical language xn&ContentS. of the reports themselves.
That believableleader§ made recoMmbhdations'that made sense, and ,

did sd''underthe imprimatur 'of a well established,mUlti-state '
organizationxent-a long way,touiard,ma)Cing educatiOnal-reform7and-,
.doll4r.supsafor, education :the pOldcy issues.tlnat they,now Ore
in the SOutrh,06t. .- .

' ....
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I The'WICHE Statisticsrepresent yet Another,sPecie4 of
infkuence on policy.'' Educational planners throughout the 1970'5
worked with inadequate demographic.information. They knew that
grlit!wth'youad not last forever. InA. fewstates, they had tangi7-
hle evidence to prove. it. In Certain otherst tes,' they,.t#ou%ht
they had evidence that the-nattonaldecline int e.birtb.rate

, mould not depress enrollments in the public Colle es, or in
certain public.colleges. Yet by and large they were handicapped,

blthe poor quality of the- U.S. Census.of'970' and oftheir own
state pupil population censuses'When. thdy attempted to explain to
their boards And legislature's that the baby-boom had fizzled.
WICHE's contribution lay primarily in, putting together in one
place what already existed, and placing, it in the handsof
governors, leis,Laows,,boaFd members, and.others who:detdrmifie

,,policy. , H..,

Despite WiCHE'sTublications, and the state Statistics on
which they are based, many states continue to doWhat political
entities have0.1wayS done about educational planning'. They ,

permit the, ()Lieges' o?.thebureaucracies! Ambitions to,,override
common sens Theyindulge"in a, certain Amount' of pOlitial
dealing in dividing budgetS'when perhapsAore rational ways.,
exist. They put at least a few'bf the best, projects in.the
backyards of -the most ,ppwerful,legislators. They. watch out for
the pet projects. Of "favored Rresidents, superintendents, or
whatever. In a sense, this 'is as it should,be. The Jrocess of.

. ,

' '
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political compromi p generalLy looks more ordely from a distance

/
thari from a near int of yantage.

r.

. But,One, suspects that thgimpulse toward busineS-as-tsual
may havp suffered somewhat, epecially in lighE of the most'

-recent revisions of the'WICHE'statistics..4 Like oostt states4,mir
own builds its higher .educat4.on budget on poorlonceilied and
erratically validated enrollment projections that., -rive more
from-bargaining between the colleges and the.burea racy than.,
froin,syStematicianaysieof hard data At least this yeAr'our
coordinating-Council reduced theprojections when it-became
apparent that .they `,were tpo-far off the mark, to, be defensible.
Even inthe Sunbelt', where few statesiTacelhajor 'enrollment
-losses, systematic revisions of'the older type. of projeCtion must
be madein the years betweennow and 194.

,Fin4y,.an example of 'what I think may be the highest and`
best use of researchk in public pol4:cy formation. 'My state, like
more than a' thiEd of the stateS,'is subject to-an Adams Case
consent decree.- (The Adams Case is *the omnibus Civil Rights Act
of I964, Title VI, enforcementlaction in which the plaintiffs ,

have been represented since.1969 by-the ,NAACP Legal Defense Fund.
-The current defendant is Secretary Bell., The states are indirect

411. parties in that the courts halie required f,ederal officials to
negotiate'dnd monitor compliance with acceptabledesegregation.
plans in certain states'.) The Office for Civil Rights of the
U.S. Departmen4 of Education/negotiated desegregation plans with

'mbst.of the Adams statesjn 1,977 or 1978 (and' renegotiated in '
1983). '

' Ther97.7 and 1978 plans are of interest primarily toiif to=:
rians. So far as I know, none succeeded in desegrega, ng previ-
ously ,gregated colleges, and only afew succeeded e en,margin-
ally in their otherprovisions. Why? The reasons must include a
certain amount of foot~-dragging in certain states, a certain
'amount of 'blundering in the federal bureaucracy, and a certain
amount of public hostility/to the goals and timetables by *doh
Title VI is enforced. All of these factors certaA7nly cOntributed
to, the generally acknowledged paucity, of progress under the 1977
and f978 plans. /

r
So,however, did another fac or that became painfully clear

when wen4gotiated amendments to Iry 1978 Virginia Planin 1982
and 1983. No one, state/pr'federal,Nmew enough abbut deseg-
regating,coIlegesin 197K-to write a functional plan., The
strategies required by,O.C.R. in 1978 proved unworkable when the
coll,aqes attempted to amplement them. Federal offibials had no
idea ' s to 'what was wlipng., Bdth sides wasted a long period of
time dislikingypach other and the plan.' Now it happens that tRe
1978.Virginia Plan included the requirement thathe state,

.commission a detailed stutiy of black igh school .seniorse and
that this'study was done in wo part by,Cha lott Scott and
other rese,echers.at the,Un verSit of Virgin'a's, ayloe.Murphy
Institute: 1The Institute an educate nal, esearch%"



is.

'organization Rather,
deAographic /46-search,
app4Nently.ittnly v n

,:.Virginia's,Col vie und, la
Murphy Inptitute turfy, qffered.the first comprehensive picture'
of'Whictieouses most black students take in Virginia's high :

sc,hoola,, and which courseP,most white students take.
`-/ d

Pr oryto the 1982 negotiationd, the IraylOe'Mtrphy studies
had -bee ignored except `among a small group of 'educational.
researchers and coNlege admisPlens oicers who knew. from profes-.
sional experience that the fifidings haffd enbrmousimportance. ' s
Amohg other' things,-'the reports, demonstrated that course'choices ,

.made .as early as grade seven or' eight are powerful-predictors Of
eventual entry 6r nonentry into college, and that black students
were vastly lesd likely than white studentsAo take certain key
electives. 'From the reports, even the casual reader'could. infer
certain characteristics of schools, 42,f advising,, and of course
programs that would almost inevitably place hlack-students at

- disadvantage as they progress in school.
i

. , The impac
Virginias

on state'policy makes.make for good his y.'

(Virqinis 198 Amendments'to the 1978 Plan were built largely
from the Tayloe Murphy findings. The strategies produced the,A.
.state's first successes ever With regard to.student enrollment.
In, recent weeks, O.C.R. has acknowledged that Virginia has made
the "substantial progress" required biy the Court, and the Legal
efense Fund has decided not to protest this finding. The. state
ill has two additionN'al years.of obligations before it will have

et the Adams coditions, but the progress is, such that ail of,us
are now .conlident.that We are on the right track. ..

raiPerhaps of equal importance, Vi ia's Board ofiEducation. .

was influenced by the Tayloe Murphy ilictitute reports in its
deliberations about curriculum. Rqtearch director Scott pub-
lished a summary article entitled "College Desegregation :
Virginia'S'ISad Experience" in the Spring_1982 issue of the
Virginia Qu terly Review. This artict6 made the case that
economic and ociaI disadv.bntage predict academic disadvantage in

..ways that ax oth unnecessary and destructive. In implementing
new curricu a for ail students, and emphasizing education ii the.
core academic disciplines throughout high school, the Board of
EdUcation reacted directly to .. Scott'S findings. And so also did
key legislators in backing-the Board and funding related initia-

%tines.

ctS:gontractual
Virginia Plan _Stu
toganalysis.of.eduo

,'SeniOrs,A.980

6

nomid and
iesare
tion.)

Tayloe

To this point, I have ddscribed a limited set of.'
applications.of research findings in forming and implementing
public policy.

research
general prinCiples are probably clear enoug .

Raw research findingS rarely influence' policy directly.
Intelligent and timely interpretation, .like\that'in On Furthex
Examination or in the SREB f'eports, mattersigreatly in bringing
research findings iii4to the policy arena. From time to time,
ifortuitoty compilations of previotly unanalyzed data, like those



in the WICUE and Tayloe 'Murphy reports, can change. the whole
course of.public policy b§-forcng bureaucracies and entrenched
interests to facd factp.'

.'rbeyond these s eCifickindsofinfTUence,
e.l.iberatielY1 confi ed withi narrOw'deseriftlIns, policy'maker6
rejy, find in .the esearch literature thaki of.background;

and-adic thatsUpport.sound policy. 'the 'faultlie5
in large part. with "thy' reeearchlocus'ln,State university schools
ofedlicatiorsinceabout 1970:: (I 'realize that all
generalization'distorts'lbcal:andspecific,developMen-4. My
interest in discuseng.the roles of the s'dhoolSpf,educatiOn
in deSCribing what I see avi.a-broad national trend, not in
defending or indicting any speCificprogram.), Policy-studies in
school'ofeducation is rarely a majorpursuit,'-ekcept in
national. centers lilte.Stanford, Hartard,and .Columbia 'Teachers.
College. ,Yet tfie.value to .4e states oT the work of Patricia
GrahaM.of,'Harvard, Chester ?inn of Vanderbilt, and Michael KirSt
of Stanford°, to choose more,Or less at randbm three widely
recognized names from a list that migh include fifteen 'names of
prolicy researchers nation-wide who inf uence statepokcy, iv.

great, 'By.andqarge Schod1S.of educ tion inthe-state c9llege
and universities have concentrated their research in 'other areas
sin ce. about 1970. Consequently, they have played relatively
smalivrolesduring five very active yeafs for state educational
policy:In.. Dwn state and certain other SREB states, it would

. be onlyHtruthful to that the schools of.eduOation- haVe
,Islaffered Major setbacks, especially with regard to their4"

.influence on state boards.of education and their credibjlity with

11

/11

the
'i

most.
,

What':.kinds of educational' research will 'b.. likeIY to
influenCePublic,policy, and thus build striongel- fiscal and

,..) regulatorY, 'support f r schoo4s and colleg4s, in the next decade
tions .

y may,
hqgo
n is'

or sb?. To Snswert4 question, one must make certain assu
that.are.eyond the scope of this paper, but a brief sum
provTdeadequate preamble t.6.final comments on where we m
in the effort to improve education generally. One asSumpti
that manyresearch undertakings are worthwhile even if they never'
produce tangible results. Practical applicability can4be a
tyrannicial ride if taken4too far. Another, however,, is. that much .

of our workw*n the last fifteen years has been replicative. Many
scholars have, xepeaited ad 'infinitum the work of their
predecessors/ and offered at hest modest emendations of previous,

findings.

Yet another assumptidin is that the general movement tpWarcy,
.more'prescriptive curricula in the public schools, toward gteater
emphasis on academ4p preparation for teachers, and on demapstra-
tions of measured effectiveness as key components .of the case for
increased'ftinding for public schools will ,continue. f make .this
assumption noti because I. think that the cgrrent wave of politidal
action about education, willscontinue -- It will Ait; education is 01

not a periennial issue'outside the mid=South, and'even there it
1



.

..cdtripetes with other issu
lion as. early this far
bein Nstitutiohalized

thA:show signs of coMmandkng atten=
r--but be.cause-ttpSe:rriovements are
side the poliSical forums, in regulai...

'tionsl issuedl'y state boards of education., in col e entry .1
requiremerits,'and other thechanisms that hay eeh..-the histori
cal foundation blocics'of:educational policy. 1 ;

Finally; I;-assume that;a8Countability demands like those
being made of the public, schoolS will(eventuallicome to .bear
arsp pn the pukli'c colleges. Many governors,and-legislatprs have
become ,uneasily conscious that not_ all .colleges are .equally
effective, that not all.are essential'as the populption changes
`and that not all'are'"well managed. State leaders'have already
challenged admission requirements in Several states, queStioned'

-

the curricular controls embodied (or' "not embodied) in the multi-
state :aCcreditat4.on agreements, and begun pooling data on the
need to had constant oreven to decease capacity. Several
states have sCaled .back commitments Olen 'the answers from the

-c011eges'and the state higher education agencies were notpersua-
sive. Even medicines which haS.always been a sacred couesamong
state educational commitments, 41as felt pressure.

What kinds of research will' contribUtqt,to sound policy
formatidn,and implementationin a climate approximately like what
I have just conjectured? A few simplified suggestions: . ''

, state university schools of education and ,the, N E
ReseJrch,Labs ought to.make policy studies a major research,
discipline,'een if they-must give up-Something else in order to
do so. The: reasons are both the public' interests isori-
siderableerable because of-the relAtive isolation inwhiTistate and.

'local boards of education' address policy matters, and. enlightened
institutiona1,elf interest, which clearly includes (among they
priorities) being useful. to those who pay the bills. , That he
national private universities so clearly dominate this fiel,
ought to concern us at'least as muchas,an analogous condition
concerned deans of state univeri4y,sChools.,:of busiheSs twenty
years ago.' We need national leadership for many: obvious reOnS.
We also need serious policy researchers available,conitantX to
state leaders and their key'staffer.

Second,' educationalresearch ouglit,:to,monitor Ate etfeptive-
,

ness of new curricula that were orig.nally justified in ter s of
heir effectiveness. Such research ugh% to address effect ve

mess
.

essboth.in the traditional tens inquiry,. or
their usefulness to practitioners,nd in the terms.of(Mich el
.Rutter and his adherents, for their' usefulness. to policy,ma ers.,
Td the extent that public policy .consists largely ip effect ve
targeting of, public moneys -- positive,ancrnegative,targeti g,,
educp.tfonal policy perpetuAllots- with. fiScal policy.
figcal policy alWays ernbraces.rni)asur?ed coSt,effectiveness.' WherC'4
we spend for education, we temp#1-'these considerations with
human, societal', and other cdneerns, butpolicy,implementers
cannot avoid definipg priorities, with a view toward both

( 9
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accomplishing articulated gbalsand meeting StiingentitestsO,
fiscal accountability -.- The .doUble perspective' Mak s.for sound
public;administratiot. A

,

Third and finally,,educational.researchought, at, long lash.,

twdeveldp expertisel,dith regalld.to the effectiveness of'higher":
education. The_?iat of unreliabile;methoCiOlogies,'ill-defined
system's, and' ineptly managed data /is long. Virginia's problems
with enrollment projections are no more:or leSs that typical.;
Retentirori understood. 'Comparative studies of graduation.
and attrition rates ark all but unknown, and thoCe'that exist
rarely hold up Undet careful analisis.',The basic terms ll'avb
never, been defined. The experiences ornori-mainstream\students
have 'been analyzed from every conceivable perspective of affect,.'
`but hard informat4.on on what works academically is scarce. Even
the most elemental notion of the Foutteenth Amendment,'vmuld seem
to demand that we mastr this basic research Oroblem', and apply,
the results 'in the form of improved high Sch8oI and college
programs. And fer almost ten year of RalekNadet's com-
plaints, 'tool few colleges make proper use.of'test scores and,use
quantitative- data iffform academic'decisions.

/

Theshigher educallon matters ought tyi alarm us, .rthink:sc
By coincidence; a usable and remarkably constructive body of
research 4terature existed when the dialogue abodt.the.effect-
iveness4Of.the public schools began,I. No sdah.bOy,existefOr
higher eduCation, and educationschool instituteSforhe study
or;hiqher education, excellent as they generally, 4.(44rare1Y.
enjoy the financial support necessary for.ma'or. rekearoh:',The'
remedy must come partly from the politicei
benefit by access tel improved,research pro cts. WC:on6,doiit)ts
that politicians -will see the higher)educition in itutes as a,'
major issue, just as one dOdbts./that,it is in tho OfbliCinterept
for the bulk of policy advice onhigber education to come, from
outside higher ,education a condition that exists, low in tany',9
stateS, The universities themselires,,especially the state,
universities whose stake'in this, predictable next phase'of policy
concern, about higher'education isso large, will have to make the
initial co tments., One'suspects that they will have also to,
sdstain them n manyptates.

,,
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